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Abstract

The purpose of this quantitative study is to understand the
factors associated with student retention and matriculating | Rachel Gresk”
from an Academic Preparatory Program to the undergraduate | Elizabeth Niehaus
program at a university in lrag. We used a logistic regression
model to predict student’s probability of retention and
maturation based on demographic and academic variables.
We aim to ensure that institutions are identifying and
implementing strategies to improve student success by first
examining if the institutional enrollment approach is the best
one for our students and institution. Our logistic regression
analysis model found that ethnicity, initial English language
placement, the Iraqi Baccalaureate Score, and attending a
private high school were all significant predictors in
matriculation. We also found strong support for the
importance of academic momentum in facilitating students’
progress. The findings here offer private institutions in post-
conflict societies such as Irag some important insight: through
identifying the different variables that predict progression into
the undergraduate program, we can better understand and
reduce student attrition. On a larger scale, this study
contributes to the field of developmental education research
by finding that U.S. theories are relevant when the curricula
and programming of the education institution are modeled on
those of the United States, even within post-conflict societies
such as those of Iraqg. Future research will need to explore if
the same would be found in other institutions throughout Iraq
and post-conflict settings, but the lack of available research
conducted within these countries should not prevent sound
research from being conducted.

Keywords: Developmental Education; Retention; Matriculation; Student Persistence;
Logistic Regression; Academic Momentum
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Introduction

Developmental education is a strategy employed in higher education systems around the
world in an attempt to provide additional support for students who leave secondary school
ill prepared for tertiary-level academic work (e.g., Bettinger & Long, 2005; Willcoxson et al.,
2011). Developmental education is distinguished from remediation in that it pairs academic
coursework with additional supports such as advising and counseling (Levine-Brown &
Anthony, 2017). Despite over 40 years of research on developmental education, primarily
based in the United States (Boylan et al., 2017), there is still a great deal of debate over the
effectiveness of developmental education in promoting student success (Levine-Brown &
Anthony, 2017; Park & Ngo, 2021).

Understanding whether and for whom developmental education works is a pressing
need around the world, and especially in developing and post-conflict societies like Irag.
Myriad challenges over the last 30 years have resulted in a drastic and prolonged decline in
education, leaving the Iragi educational system one of the weakest in the region. Decades
of neglect, sanctions, and war have decimated higher education infrastructure and human
capital, halting educational progress in Irag (Al-Shaikhly & Cui, 2017; Issa & Jamil, 2010).
Low-levels of educational financing, diminishing infrastructure, outdated curricula, and
overcrowding of students have contributed to a deteriorated quality of education in Iraq
(Issa & Jamil, 2010; Ranjan & Jain, 2009). The pipeline leading to higher education is also
problematic; a significant percentage of school-aged children do not have access to a basic
education, and the illiteracy rate of 15-24 years was 18% in 2015.

Not wanting these issues in education to continue, Irag has dedicated more attention
over the past ten years to reexamining the current status of Iraqgi education and explore
ways to improve it (Kaghed & Dezaye, 2009; Qasim et al., 2021; Ranjan & Jain, 2009; United
Nations Children's Fund, 2017; Wali, 2019). In Iraqgi Kurdistan, the Kurdish Regional
Government has especially emphasized strong development in the education sector over
the past 10 years by allocated 16% of the Kurdish Regional Government's 2013 budget to
education and higher education sectors (World Bank, 2015). As a result, elementary and
secondary school enrollments have slowly increased over the past few years (Al-Shaikhly &
Cui, 2017). Though secondary school graduates in the Kurdish region may be better
prepared for tertiary education than their peers in Baghdad or Basra, leveling them up to
university studies still presents challenges.

American University of Iraq, Sulaimani (AUIS), the site of this study, has been working
to provide college readiness to higher education in Irag. AUIS uses the private, nonprofit,
American liberal arts model; follows U.S. education standards; is working towards U.S.
regional accreditation; and employs international faculty and staff. To prepare students for
the rigors of a liberal arts education at AUIS, the institution offers an Academic Preparatory
Program (APP), which provides developmental education to increase access for students
who would not otherwise have the academic and English language skills to enter the
undergraduate (UG) program at AUIS.

The purpose of this study was to understand the factors associated with student
retention and matriculation from the APP to the UG program at AUIS. Using institutional
data from AUIS, we developed a logistic regression model to predict an APP student’s
probability of entering the AUIS UG program based on demographic and academic variables.

E-ISSN: 2717-1426 Volume: 2 Issue: 3 DOI: 10.52547/johepal.2.3.140 141



Attrition & Completion of an Iraqi APP

We aim to ensure institutions are identifying and implementing strategies to improve
student success by first examining if the institutional enrollment approach is the best one
for one’s own student body and institution.

Literature Review

This study is grounded in U.S.-based theory and research on developmental education,
social and economic capital, student retention and matriculation, and academic momentum
due to the dearth of research on developmental education and student persistence in
developing and post-conflict societies. Since AUIS has programmatic commonalities with
and similar goals to those of universities located in the United States, it is appropriate to use
the U.S.-based theories and research as a framework for this study. We will then adapt these
U.S.-based theories and research to the Iragi context while recognizing and being open to
the possibility that findings in Irag may be very different than those in the United States due
to cultural, social, and economic differences.

Academic Momentum

The theoretical framework of academic momentum helped provide a basis for
understanding degree completion and attrition in this study. Adelman (2016) found that
excessive course withdrawals or multiple leaves of absence that disrupt accumulated
momentum interfere with degree completion and foster attrition. Thus, academic
momentum is maintained by the choices students make that reflect a continued desire to
persist such as being continuously enrolled in classes, passing developmental classes, and
achieving academic success early in the degree program (Adelman, 2016; Attewell et al.,
2012). There are three central ideas that shape the theory of academic momentum. The first
is an early loss of momentum greatly reduces a student's chances of graduating. Thus, the
initial academic course load and its fit to a student’s needs and ability strongly influence the
likelihood of degree completion. Students who assimilate easily into the academic culture
are more likely to graduate than their peers who do not. Second, early momentum is
associated with degree completion over and above the influences of sociodemographic
background and high school academic preparation. Third, the theory suggests that
engagement in some activities (e.g., summer course participation) helps students maintain
or increase momentum and engagement in other activities (e.g., time off after completing
high school) may slow momentum (Attewell et al., 2012; Clovis & Chang, 2021; Franke &
Bicknell, 2019; Martin et al., 2013).

Because one of the challenges of providing developmental education in
undergraduate coursework is students’ frustration with the amount of time they must spend
in developmental courses, which are not credited toward their respective degrees (Eberly,
2018; Park & Ngo, 2021; Rutschow & Schneider, 2011), some scholars have argued for
accelerating developmental education sequences to increase students' academic
momentum (e.g., Daugherty et al., 2019; Hodara & Smith Jaggars, 2014). Schudde and
Keisler (2019) and Boatman (2021), for example, both found a strong relationship between
participating in accelerated developmental education and key indicators of academic
momentum, including completing college-level math courses and total credit accumulation.
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However, gains in movement out of developmental coursework and into regular
college-level coursework may be offset by declines in student performance in those college-
level courses (Hodara & Smith Jaggars, 2014), and the benefits of accelerated
developmental education may not be realized for those students who are least prepared for
college-level coursework (Boatman, 2021). English language learners (ELLs), in particular,
have the potential of being negatively impacted by accelerated developmental classes, as
research suggests that it requires 5 to 7 years to develop academic language proficiency in
a second language (Adamuti-Trache, 2013; Finn, 2011). Accelerating, which in turn shortens
the time given to students to develop their language skills, has the potential to negatively
impact student performance in college-level courses.

Other Factors that Affect Persistence

Student persistence towards degree completion is an ongoing concern for institutions of
higher education. Multiple studies have identified the factors that contribute to student
persistence: the level of academic preparedness prior to enrollment, social and economic
capital, and student demographics (Attewell et al., 2011; Bouredieu, 1986; Mattern &
Patterson, 2011; Murtaugh et al., 1999).

Academic Preparedness

Not surprisingly, the level of academic preparation that students bring to college has been
shown to be a significant predictor of their persistence (Attewell et al.; 2011; Bowen et al,,
2009; Murtaugh et al., 1999). Traditional admissions measures, such as SAT and high school
GPA, measures of academic preparedness, have been shown to be valid predictors of first-
year grades and retention (e.g., Hezlett et al., 2001; Kobrin et al., 2008; Mattern & Patterson,
2011), although several studies have questioned the relationship between SAT scores and
degree completion, especially regarding racially minoritized students and ELLs (Inkelas et al.,
2007; Zwick & Sklar, 2005).

A common solution for the education gap between high school and the university is
preparatory programs (Fashola & Slavin, 1998; Knaggs et al., 2015). These programs, often
called developmental education, vary in the types of courses they provide, often including
math, writing, and English language skills, to provide students with the skills they need to
succeed in credit-bearing courses. These programs generally have common features such as
academic support, test preparation, mentoring, and counseling (e.g., Swail, 2000; Watt et
al., 2007). Preparatory programs can provide high school students from lower
socioeconomic and non-English language backgrounds with the resources and support they
need to succeed in college (e.g., Farmer-Hinton, 2006; Knaggs et al., 2015).

Though developmental education is common, research is mixed about the benefits for
students and institutions. Some studies have found negative effects of developmental
education, including an increased likelihood to drop out of college, lower self-esteem, and
frustration with the time it takes to complete these programs (Edmunds et al.,, 2016;
Speroni, 2011). Other studies have found that quality developmental education programs
are the best way to ensure academic preparedness and student persistence (Jones, 2013;
Park, 2016).
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Social and Economic Capital

Bourdieu’s (1986) social capital theory posits that the actions of individuals are largely
determined by their socioeconomic status. This theory paved the way for numerous studies
that have emphasized the importance of social and economic capital in understanding
educational experiences and opportunity (e.g., Attewell et al., 2011; Bowen et al., 2009).
Following this theory, variables reflecting students’ social and economic capital have been
widely used in examining educational achievement and developmental education (e.g., Crisp
& Nora, 2010; Walpole, 2003). Scholars have found that students from lower socioeconomic
backgrounds have lower college persistence rates and educational attainment than their
peers from higher socioeconomic backgrounds (Astin, 1993; Dowd & Coury, 2006; Kim,
2007; McDonough, 1997; Tinto, 1993).

Student Demographics

Additionally, gender (e.g., Hamilton & Hamilton, 2006; Leppel, 2002; Wintre et al., 2006)
and racial or ethnic identity (e.g., Bowen et al., 2009; Murtaugh et al., 1999) have both been
shown to be related to college retention in the United States. Especially regarding gender,
several studies have reported that not only do more women than men attend university, but
more women than men are likely to graduate (Dayioglu & Turit-Asik, 2007; Hyde & Kling,
2001; McDaniel, 2012). Gender and racial identity are also important factors to consider in
understanding the relationship between developmental education and academic
momentum (Park & Ngo, 2021). Due to the vast cultural differences between Irag and the
United States with respect to gender and ethnic identity, these two constructs received
particular attention in this study.

Context of the Study

AUIS is a private, not-for-profit institution located in the Kurdish Region of Iraqg. Enrolling
almost entirely Iragi students, this institution strives to offer U.S.-quality education in
English. However, Iragi students often lack the academic and English language preparation
needed to succeed at AUIS. Thus, 95% of all enrolled students are placed in an intensive APP
to bridge the academic gap between the skills and knowledge acquired in Iragi high schools
and those needed to be successful in the undergraduate program. While APP is important
to helping students transition to the institution, it may also create a barrier to entry. Merely
offering the APP could leave students with the impression that success in the UG program
is unlikely without the assistance of the APP.

Having open admissions but rigorous academic standards has resulted in high rates of
attrition (27% annually, since 2015) from APP. Therefore, there is a need to understand how
academic momentum, academic preparation, social and economic capital, and demographic
factors influence retention and APP completion. Using AUIS for the context of this study
provides an opportunity to better understand the effects of academic momentum in a
different cultural and political context than it has been studied previously. This study aimed
to understand persistence in the APP at AUIS, with the potential to expand the
understanding of the relationship between academic momentum and persistence at other
universities in the developing world.
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Data and Methods

The purpose of this study was to understand the factors associated with student retention
and matriculation from the APP to the UG program at AUIS. Specifically, we sought to answer
the following research questions:
1. When does attrition occur at AUIS? Does attrition at AUIS differ from U.S. higher
education trends?
2. Which factors among demographic traits, academic preparation, academic
momentum, and college experiences are associated with AAP retention and APP
completion?

To examine the predictors of student persistence in the APP, and consequential
matriculation to the UG program at AUIS, we used institutional data for all students enrolled
in APP between 2014 and 2017. Though APP as a program was established in 2009, this time
frame (2014-17) was selected because AUIS moved to a database system in 2014, resulting
in accurate and complete data entered for each student. In other words, accurate and
available institutional data prior to 2013 could not be assured. Because data after 2014 were
used for this study, there were no missing data for any variables in our analysis. Of the
students enrolled in APP since 2014 (n = 1,083), 184 were still enrolled in APP classes at the
time of this study. To conduct the analysis based on data of students who entered UG or
had dropped out of the program, we restricted the data set to data of students who were
no longer taking APP classes (N = 899).

Variables

The dependent variable used in this study was dichotomous, reflecting the two ways that
students left the APP: entering the UG program or withdrawing from the institution. The
independent variables used in this study were selected based on the U.S.-based theory and
research on developmental education, retention/persistence, academic momentum, and
social capital described above, adapted for the Iragi context. Student demographics included
gender, ethnicity (i.e., Kurdish, Arab, or other), and age at enrollment. To reflect students’
academic preparation, we included their scores on the college entrance exam (the Iraqi
Baccalaureate Exam) and initial English-level placement in the APP. Students’ social and
economic capital were reflected in the type of high school they attended (public or private),
their tuition status (self-paying full tuition, third-party sponsorship, or academic merit
scholarship), and their living arrangements (AUIS housing or at home). Finally, academic
momentum was measured by the number of courses failed during the APP, number of
leaves of absence taken during the APP, and number of terms enrolled in the APP before
moving on to UG or withdrawing. Finally, to control for any possible cohort effect, especially
considering the many external factors that could contribute to students’ ability to persist in
the APP, including the war with ISIS and the great economic recession in Kurdistan that
began in 2015, we included data from the term in which students initially enrolled in the
APP. See Table 1 for a complete list of variables and descriptive statistics.
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Table 1
List of Dependent and Independent Variables Used in the Study

Variables and categories Student count Percentage

Sample Size of Study 899
Current Enrollment status (dependent variable)

Entered UG 522 58.1

*Withdrew 377 41.9
Demographics/ Gender

*Male 612 68.1

Female 287 31.9
Ethnicity

*Kurd 727 80.8

Arab 82 9.1

Other 90 10.1
Age when enrolled (continuous variable)

15-17 150 16.7

18 283 31.5

19-20 299 33.3

21+ 167 18.5
Academic Preparation (Iragi Bacc Score)

*Score in 50s range 34 3.8

Score in 60s range 114 12.7

Score in 70s range 211 235

Score in 80s range 343 38.2

Score in 90s range 197 21.9
Initial English Level (Higher levels are more advanced)
*Foundations 149 16.6

APP 1 469 52.2

APP 2 118 13.1

APP 3/APP 4 64 7.1
Access (Short term offer before Spring) 99 11.0
Social and Economic Capital (High School Category)

*Public 639 71.1

Private 68 7.6

External 25 2.8

Exemplary 94 10.5
International schools located in Kurdistan 17 1.9
Public schools located outside the KRG 56 6.2
Tuition Status

*Normal tuition payments 705 78.4

Sponsored by third party 163 18.1

Academic merit scholarship 31 3.4
Dorms

*Students living at home 754 83.9

Students living at AUIS housing 145 16.1
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Academic Momentum (Number of Fails in APP)

*Student never failed 472 52.5
Fail one level 278 30.9
Failed two levels 111 12.3
Failed three or more levels 38 4.3

Leaves of Absence in APP

*0 LOA 615 68.4
1LOA 195 21.7
2 LOAs 69 7.7
3+ LOAs 20 2.2
Number of Terms
*1 term in APP 149 16.6
2 terms in APP 134 14.9
3 terms in APP 163 18.1
4 terms in APP 176 19.6
5 terms in APP 130 14.5
6+ terms 147 16.3
Cohort (Term Enrolled in APP)
*Fall 2014 188 20.9
Spring 2015 196 21.8
Fall 2015 240 26.7
Spring 2016 139 15.5
Fall 2016 136 15.1

**Age is the only continuous variable
*Reference group

Data Analysis

To identify the predictors of graduating from the APP and entering the AUIS UG program,
we employed logistic regression analysis. We used "entering the undergraduate program"
as the outcome reference category and regressed this outcome on our independent
variables. We entered our variables simultaneously, rather than in a stepwise fashion,
because the aim was not to test one particular theory but to examine the variables’
contribution to entering the UG program.

Findings

Many studies have that noted first-year students are the group at greatest risk of attrition
from colleges, accounting for half of all attrition (Rodriguez et al., 2017; Schneider, 2010;
Tinto, 1993; Willcoxson et al., 2011). AUIS’s UG program does not follow these trends, but
only because 95% of the students go through the APP. Thus, the University’s attrition
happens in APP, not in the UG program. Upon examination, the majority of attrition since
2014 (66%) occurred in the first year of the APP, and 24% of all attrition took place in the
first semester. Attrition trends for students who begin in Foundations, the most basic level
of the APP, mirror the attrition trends for other cohorts: 65% of the withdrawals from the
Foundation cohort occurred within the first year, and 19% within the first semester. For all
other levels of the APP, the first semester had a higher attrition rate (24%) than all other
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semesters. Table 2 gives information of the enrollment, graduation, and attrition trends of
the APP since 2011, and Table 3 lists information about the Foundation students.

Table 2
List of Enrollment, Attrition and Graduation Data for APP
Academic Year Students Enrolled Attrition Continuing  Graduated
2014-15 664 121 543 307
2015-16 512 137 375 212
2916-17 715 190 525 222
2017-18 486 89 203 164

:tjlnedztions Trends of Enrollment, Attrition and Graduation Data for APP
Foundations Enroliment Total Students  Attrition ~ Continuing Graduated
2015-16 209 17 192 101
2016-17 231 30 201 150
2017-18 78 19 59 44

Table 4 provides the full summary of the logistic regression analysis model. Of the
demographic variables, only ethnicity was found to be a significant predictor of entering the
UG program after completing the APP (B = 1.706, p < .001, Exp(B) = 5.522); the odds of
entering UG were 5.522 times greater for Arab students than for Kurds. Academic
preparation, as measured by students’ initial English language placement and Iraqi
Baccalaureate Exam score, was also a significant predictor of entering the UG program,
where students with higher academic preparation were more likely to enter the UG
program. For example, students who initially placed into the highest APP level, APP3, based
on their English language proficiency, had more than 60 times greater odds of progressing
to the UG program than had students who entered at the lowest level, the Foundations level
(B =4.116, p < .001, Exp(B) = 61.294). Social capital had no bearing on completion of the
APP and the consequential entrance into the UG program. The one exception to this was
private high school attendance. Even after accounting for students’ academic preparation,
the odds of entering the UG program were three times greater for students who had
attended a private high school than for students who had attended a public high school (B
= 1.185, p < .01, Exp(B) = 3.272).

Regarding academic momentum, we found that the number of times a student failed
a semester and the number of leaves of absence a student took were both negatively related
to the odds of entering the UG program. For example, students who failed no semesters had
almost six times greater odds (1/Exp(B)=5.814) of entering the UG program than had
students who failed just one semester (B =-1.762, p < .001, Exp(B) = .172), and 125 times
greater odds (1/Exp(B)=125) of entering the UG program than had students with three or
more failed semesters (B =-4.799, p < .001, Exp(B) = .008). Students who took no leaves of
absence had over three times greater odds (1/Exp(B) = 3.584) of entering the UG program
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than had students with just one leave of absence (B =-1.277, p < .001, Exp(B) =.279), and
over 71 times greater odds (1/Exp(B) = 71.429) of entering the UG program than had
students with three or more leaves of absence (B =-4.289, p <.001, Exp(B) =.014).

On the other hand, after controlling for failed terms and leaves of absence, the longer
students were enrolled in the APP, the more likely they were to enter the UG program. For
example, students who took five terms to graduate from APP (generally indicating they
initially placed into the Foundations level and progressed through the entirety of the APP,
or they were placed in Level 1 and repeated one level at one point) had over fifty times
greater odds of progressing to the UG program than had students who were only in the APP
for one term.

Table 4
Logistic Regression Results Students (n=899)
Variable B S.E. Exp(B)
Demographics
Gender Female 0.285 0.223 1.329
Ethnicity Arab 1.706 *** 0.421 5.522
Age Age -0.015 0.041 0.985
Academic Preparation
Iragi Bacc Score Bacc60 2.313* 1.193 10.103
Bacc70 2.601* 1.332 13.472
Bacc80 3.415%* 1.542 30.411
Bacc90 3.198** 1.75 24.476
Initial English level APP1 1.89 *** 0.375 6.618
APP2 3.455 *** 0.498 31.65
APP3 4,116 *¥** 0.574 61.294
Access 2.361%** 0.502 10.597
Social and Economic capital
High School type Private 1.185** 0.414 3.272
External -0.14 0.609 0.869
Exemplary 0.233 0.323 1.262
Southern 0.682 0.438 1.978
International 1.281 1.103 3.602
Tuition Status Sponsored 0.106 0.272 1.112
Scholarship 1.686 0.735 5.398
Dorms Living in the dorms 0.498 0.288 1.646
Academic momentum
# of level fails Fails1 -1.762*** 0.244 0.172
Fails2 -2.344%** 0.375 0.096
Fails3more -4.799*** 0.608 0.008
# of leaves of absence LOA1 -1.277%** 0.271 0.279
LOA2 -2.812%** 0.464 0.06
LOA3 -4.289*** 0.739 0.014
# of terms in APP Term?2 0.236 0.357 1.266
Term3 1.373*** 0.358 3.939
Term4 2.605%** 0.36 13.405
Term5 3.98%** 0.409 53.532
Termé6 5.905*** 0.535 366.732
Cohort
Term Enrolled Spring2015 -0.256 0.298 0.774
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Fall2015 -0.385 0.35 0.684
Spring2016 -0.628 0.375 0.534
Fall2016 -0.527 0.36 0.566
Constant -5.325 2.668 0.005

**%p <.001; **p <.01; *p < .05
Discussion of Results

The purpose of this study was to understand the factors associated with student retention
and matriculation from the APP to the UG program at AUIS. Using institutional data from
AUIS, we developed a logistic regression model to predict an APP student’s probability of
entering the AUIS UG program based on demographic and academic variables. Our logistic
regression analysis model shows that ethnicity, initial English language placement, the Iraqi
Baccalaureate Score, and attending a private high school were all significant predictors of
entering the UG program after completing the APP. Our examination of academic
momentum, as measured by the number of failed terms and the number of leaves of
absence, indicated that were both negatively related to the probability of entering the UG
program. On the contrary, the number of terms a student was enrolled in APP was a
significant predictor of entering the UG program.

Student Demographics
Among the student demographics, only ethnicity was found to be significant predictor of
entering the UG program from the APP, with the odds of entering the UG program being
5.522 times greater for Arab students than for Kurds. Prior research on the relationship
between ethnicity and student persistence had shown a strong link between the two; in the
United States, White and Asian American students were found to more likely persist toward
a degree than were their African American and Hispanic counterparts (Kuh et al., 2008). In
Irag, a majority of the population (80%) is Arab, with a Kurdish minority (15%) located
primarily in the North. Since AUIS is located in the Kurdish region of AUIS, a majority of the
students (91%) are Kurdish. However, contrary to what one might expect based on the U.S.-
based literature, we found that Arab students who started in the APP were five times more
likely than the Kurds to persist in the APP and matriculate to the UG program. These findings
align with those of a few limited studies that have suggested that students who are members
of minority groups are more involved in their institution and interact with faculty more
frequently than their majority population peers (Hu & Kuh, 2002; Kuh & Hu, 2001) or are
more concerned with becoming academically integrated in an institution when compared
to students of a majority group who are instead more preoccupied with establishing
friendships (Terenzini et al., 1994).

Additionally, these findings may reflect the specific cultural and political dynamics in
Iraq, as Arab and Kurdish students have different experiences leading up to higher education
and different expectations of post-graduate life. Most Arab students at AUIS are from
Baghdad, a city that has been plagued by decades of war and escalated violence. Thus, Arab
students may enter their secondary education with a deeper belief a higher education will
provide them with a better and safer environment after university. Kurdistan, for the most
part, has been protected from direct fighting within its borders; thus, Kurdish students
entering university may not have the same perception that better academic performance
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may result in life-changing, post-university experiences. Future research, not only at AUIS
but throughout Irag, could explore this particular issue.

In addition to ethnicity, our findings related to gender run contrary to what one might
expect based on the prior U.S. (Hyde & Kling, 2001; McDaniel, 2012) and international
literature (e.g., Dayioglu & Turut-Asik, 2007). Several U.S.-based studies found that not only
do more women than men attend university, but also more women than men graduate
(Hamilton & Hamilton, 2006; Wintre et al., 2006). Similarly, in Turkey, Irag’s neighbor to the
north, Dayioglu and Tirit-Asik (2007) found that women often outperform men in higher
education. In this study with AUIS, however, gender was not a significant predictor of
students’ persistence in the APP and matriculation to the UG program. It may be that gender
plays less of a role in student success in Irag than in other countries. However, this finding
may also be a limitation of our model, in that we only examined the direct effect of each
variable on students’ persistence in the APP, controlling for other variables in the model. It
may be that the effect of gender on persistence is accounted for by other variables such as
academic preparation. Future research should examine more complex relationships among
the variables that may contribute to student persistence.

Academic Preparation
Our findings at AUIS show how factors of academic preparation, such as higher lIraqi
baccalaureate scores and higher initial English language levels, are significant, positive
predictors of persistence in the APP and matriculation to the UG program. Students
receiving an Iraq Baccalaureate Exam score above an 80 have more than 30 times greater
odds of progressing to the UG program than students who received a score of 50 on the
same exam. These findings are consistent with that of the previous research on academic
preparation, which has shown that SAT scores are predictors of college performance,
retention, and degree completion (e.g., Hezlett et al., 2001; Kobrin et al., 2008; Mattern &
Patterson, 2011).

However, a majority of students who received high scores on the Iragi Baccalaureate
Exam (i.e., scores of 80 or above) still needed the APP. As was stated previously, 95% of all
enrolled students at AUIS are placed in the APP for at least one semester to bridge the
academic gap between lIragi high schools and the AUIS UG program. Thus, quality
developmental education programs, such as the APP, not only provide high school students
from lower socioeconomic and non-English language backgrounds with the resources and
support they need to succeed in college (e.g., Farmer-Hinton, 2006; Knaggs et al., 2015) but
also serve as the best way to ensure academic preparedness, enrollment growth, and
student persistence at AUIS.

Social and Economic Capital

Regarding students’ social and economic capital, we found that attending a private high
school was a significant, positive predictor of entering the UG program after completing the
APP; APP students who attended private school were three (3.15) times more likely to enter
UG than were students who attended public school. These findings are consistent with those
of previous studies that found that the quality of the high school academic experience has
an effect on students’ success in postsecondary education (Martinez & Klopott 2003;
Warburton et al., 2001); in the case of AUIS, attending a private school had a positive effect
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on persistence in the APP, even controlling for students’ academic preparation and
economic capital. The quality of the academic experience and intensity of the high school
curriculum affect almost every dimension of success in postsecondary education. Indeed,
those students who are prepared best in high school are best positioned to do well in
college, regardless of their ethnicity, their socioeconomic status, or where they go (Horn &
Kojaku 2001; Martinez & Klopott, 2003). However, at AUIS between the years of 2009-2020,
only 7.1% of the student body attended a private high school, pointing to a need to further
bridge the gap between secondary and tertiary education for a majority of students at the
institution.

In terms of students’ economic capital, prior research in the United States has pointed
to the potential that high college costs have a negative influence on academic performance
and degree completion among low-income students (Dowd & Coury, 2006; Kim, 2007).
However, we did not find any difference in the odds of persisting in the APP and
matriculating to the UG program between students who did and did not receive financial
support for their education. The most likely reason for this is there are no current option for
lower-income students to obtain loans, since Iraq is a cash-based society. AUIS provides
some scholarships, but these are limited. Thus, lower-income students do not have the
immediate cash or means to pay for their tuition are less likely to enroll at AUIS.

Academic Momentum

Beyond the effects of students’ entry characteristics, we found strong support for the
importance of academic momentum in facilitating students’ progress through APP to the
UG program at AUIS. Students who maintained academic momentum through the APP,
passing their courses and maintaining continuous enrollment, had substantially higher odds
of entering the UG program than students who did not. Failing even one semester or taking
even one leave of absence significantly decreased the odds of completing the APP and
entering the UG program. This finding is particularly important, as almost one third of APP
students (30.9%) fail at least one semester and over two thirds (68.4%) take at least one
leave of absence.

These findings are consistent with U.S.-based theory and findings of previous studies
on academic momentum that found that interruptions of continuous enroliment, such as
excessive course withdrawals and leaves of absence, disrupt accumulated momentum,
decreasing the likelihood that students will complete their degrees. Students who expend
effort to maintain academic momentum, such as remaining enrolled in classes and striving
to pass developmental classes, increase their odds of persistence (Adelman, 2016; Attewell
et al,, 2011).

Interestingly, contrary to the U.S.-based research that has shown that spending longer
times in developmental education decreases students’ chances of completing these
programs successfully (Adelman, 2006; Bettinger & Long, 2005; Rutschow & Schneider,
2011), we did not find this same effect for APP students at AUIS. After controlling for failed
semesters and leaves of absence, there was no effect of the amount of time students spent
in the APP on their odds of entering the UG program. Students who are placed in
Foundations must spend at least five semesters developing the English language skills
needed to be successful in tertiary-level courses (Adamuti-Trache, 2013; Ardasheva et al,,
2012; Finn, 2011). However, regardless of the additional semesters required to complete
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the APP, this extra time had no effect on the odds of entering the UG program, as long as
the student continued to progress through the levels of the APP without minimum
interruption. This demonstrates that, for AUIS students, academic momentum is best
thought of as making continuous progress in developmental education, regardless of how
long it takes to complete the APP.

Conclusion

Despite having to rely on U.S.-based theory and research due to the dearth of research in
Irag on developmental education, social and economic capital, student retention and
matriculation, and academic momentum, this study found that U.S.-based theory and
research was still able to provide insight on developmental education at AUIS.

Our study found that ethnicity, initial English language placement, the Iraqi
Baccalaureate Score, and attending a private high school were all significant predictors of
entering the undergraduate program after completing the preparatory program. Our
examination of academic momentum found that disruptions to their course of study, either
by a leave of absence or by failing, negatively decreased the probability of entering the
undergraduate program. We found strong support for the importance of academic
momentum in facilitating students’ progress. Thus, it is not enough for institutions to simply
offer developmental courses. The results of this study emphasize the critical importance of
academic momentum, that students feel that they are progressing in their classes and
throughout the program. Thus, one way for universities to promote this is to ensure that
classes are scaffolded and created in ways that allow students to not only make steady
progress through the curriculum but to feel that they are doing so.

Future research will need to explore if the same would be found in other institutions
throughout Iraq and post-conflict settings, but the lack of available research conducted
within these countries should not prevent sound research from being conducted. The
findings of this study can also provide options for other similar institutions, practically those
in developing nations. Though not all U.S.-based theories may inform what is going on in
the developing world, this study found that common U.S. theories are relevant when the
curricula and programming of the education institution are modeled on those of the United
States. Finally, this study provides important insight into how students are retained and
progress through APP into the AUIS UG program. By identifying the different variables that
predict progression into the undergraduate program, we can better understand and reduce
student attrition. After all, “you shall not pass” should remain Gandalf's famous line in Lord
of Rings. It should not be the mantra of higher education.

E-ISSN: 2717-1426 Volume: 2 Issue: 3 DOI: 10.52547/johepal.2.3.140 153



Attrition & Completion of an Iraqi APP

References

Adamuti-Trache, M. (2013). Language acquisition among adult immigrants in Canada: The effect
of premigration language capital. Adult Education Quarterly, 63(2), 103-126.
https://doi.org/10.1177/0741713612442804

Adelman, C. (2006). The Toolbox Revisited: Paths to Degree Completion from High School through
College. Washington, D.C.: U.S. Department of Education.
https://www2.ed.gov/rschstat/research/pubs/toolboxrevisit/toolbox.pdf

Al-Shaikhly, S., & Cui, J. (2017). Education in Iraq. World Education News + Reviews. Available
online at https://wenr.wes.org/2017/10/education-in-irag

Astin, A. W. (1993). What Matters in College? Four Critical Years Revisited. San Francisco: Jossey-
Bass.

Attewell, P., Heil, S., & Reisel, L. (2011). Competing explanations of undergraduate
noncompletion. American Educational Research Journal, 48(3), 536-559.
https://doi.org/10.3102/0002831210392018

Attewell, P., Heil, S., & Reisel, L. (2012). What is academic momentum? And does it matter?
Educational Evaluation and Policy Analysis, 34(1), 27-44.
https://doi.org/10.3102/0162373711421958

Bettinger, E. P., & Long, B. T. (2005). Remediation at the community college: Student
participation and outcomes. New Directions for Community Colleges, 2005(129), 17-26.
https://doi.org/10.1002/cc.182

Boatman, A. (2021). Accelerating college remediation: Examining the effects of math course
redesign on student academic success. The Journal of Higher Education, 92(6), 927-960.
https://doi.org/10.1080/00221546.2021.1888675

Bourdieu, P. (1986). The forms of capital. In J. Richardson (Ed.), Handbook of Theory and Research
for the Sociology of Education (pp. 241-258). Westport, CT: Greenwood.

Bowen, W. G., Chingos, M. M., & McPherson, M. S. (2009). Crossing the Finish Line: Completing
College at America's Public Universities. Princeton, New Jersey: Princeton University Press.

Boylan, H. R., Calderwood, B. J., Levine-Brown, P., & Anthony, S. W. (2017). 40" anniversary
research timeline. Journal of Developmental Education, 40(3), 2-6.
http://files.eric.ed.gov/fulltext/EJ1184222.pdf

Clovis, M. A., & Chang, M. (2021). Effects of academic momentum on degree attainment for
students beginning college at 2-year institutions. Journal of College Student Retention:
Research, Theory & Practice, 23(2), 322-336. https://doi.org/10.1177/1521025119826245

Crisp, G., & Nora, A. (2010). Hispanic student success: Factors influencing the persistence and
transfer decisions of Latino community college students enrolled in developmental
education. Research in Higher Education, 51(2), 175-194. https://doi.org/10.1007/s11162-
009-9151-x

Daugherty, L., Gomez, C. J., Carew, D. G., Mendoza-Graf, A., & Miller, T. (2019). Designing and
implementing corequisite models of developmental education: Findings from Texas
community colleges. Santa Monica, CA: RAND Corporation.
https://www.rand.org/content/dam/rand/pubs/research reports/RR2300/RR2337/RAND
RR2337.pdf

Dayioglu, M., & Turut-Asik, S. (2007). Gender differences in academic performance in a large
public university in Turkey. Higher Education, 53(2), 255-277.
https://doi.org/10.1007/s10734-005-2464-6

Dowd, A. C., & Coury, T. (2006). The effect of loans on the persistence and attainment of
community college students. Research in Higher Education, 47(1), 33-62.
https://doi.org/10.1007/s11162-005-8151-8

Journal of Higher Education Policy And Leadership Studies (JHEPALS) 154



https://doi.org/10.1177%2F0741713612442804
https://www2.ed.gov/rschstat/research/pubs/toolboxrevisit/toolbox.pdf
https://wenr.wes.org/2017/10/education-in-iraq
https://doi.org/10.3102%2F0002831210392018
https://doi.org/10.3102%2F0162373711421958
https://doi.org/10.1002/cc.182
https://doi.org/10.1080/00221546.2021.1888675
http://files.eric.ed.gov/fulltext/EJ1184222.pdf
https://doi.org/10.1177%2F1521025119826245
https://doi.org/10.1007/s11162-009-9151-x
https://doi.org/10.1007/s11162-009-9151-x
https://www.rand.org/content/dam/rand/pubs/research_reports/RR2300/RR2337/RAND_RR2337.pdf
https://www.rand.org/content/dam/rand/pubs/research_reports/RR2300/RR2337/RAND_RR2337.pdf
https://doi.org/10.1007/s10734-005-2464-6
https://doi.org/10.1007/s11162-005-8151-8

Gresk, R., & Niehaus, E.

Eberly, J. E. (2018). Community college developmental education services: Perspectives of
Spanish-speaking Latino early childhood educators. Journal of Hispanic Higher Education,
17(1), 3-19. https://doi.org/10.1177/1538192716652500

Edmunds, J. A,, Unlu, F., Glennie, E., Bernstein, L., Fesler, L., Furey, J., & Arshavsky, N. (2017).
Smoothing the transition to postsecondary education: The impact of the early college
model. Journal of Research on Educational Effectiveness, 10(2), 297-325.
https://doi.org/10.1080/19345747.2016.1191574

Farmer-Hinton, R. L. (2006). On becoming college prep: Examining the challenges charter school
staff members face while executing a school's mission. Teachers College Record, 108(6),
1214-1240.

Fashola, O. S., & Slavin, R. E. (1998). Effective dropout prevention and college attendance
programs for students placed at risk. Journal of Education for Students Placed at Risk
(JESPAR), 3(2), 159-183. https://doi.org/10.1207/s15327671espr0302 5

Finn, D. (2011). Principles of adult learning: An ESL context. Journal of Adult Education, 40(1), 34-
39. http://files.eric.ed.gov/fulltext/EJ960967.pdf

Franke, R., & Bicknell, B. (2019). Taking a break, or taking a class? Examining the effects of
incentivized summer enrollment on student persistence. Research in Higher Education,
60(5), 606-635. https://doi.org/10.1007/s11162-018-9527-x

Hamilton, S. F., & Hamilton, M. A. (2006). School, work, and emerging adulthood. In J. J. Arnett &
J. L. Tanner (Eds.), Emerging Adults in America: Coming of Age in the 21st Century (pp. 257-
277). Washington, DC: American Psychological Association.
https://psycnet.apa.org/doi/10.1037/11381-011

Hezlett, S. A., Kuncel, N., Vey, M. A., Ahart, A. M., Ones, D. S., Campbell, J. P., & Camara, W. J.
(2001). The effectiveness of the SAT in predicting success early and late in college: A
comprehensive meta-analysis. [Paper presentation]. Annual Meeting of the National
Council on Measurement in Education, Seattle, WA, United States.

Hodara, M., & Jaggars, S. S. (2014). An examination of the impact of accelerating community
college students’ progression through developmental education. The Journal of Higher
Education, 85(2), 246-276. https://doi.org/10.1353/jhe.2014.0006

Horn, L. J., & Kojaku, L. K. (2001). High school academic curriculum and the persistence path
through college: Persistence and transfer behavior of undergraduates 3 years after
entering 4- year institutions. Education Statistics Quarterly, 3(3), 65-72.
https://nces.ed.gov/programs/quarterly/vol 3/3 3/g4-1.asp

Hu, S., & Kuh, G. D. (2002). Being (dis)engaged in educationally purposeful activities: The
influences of student and institutional characteristics. Research in Higher Education, 43(5),
555-575. https://doi.org/10.1023/A:1020114231387

Hyde, J. S., & Kling, K. C. (2001). Women, motivation, and achievement. Psychology of Women
Quarterly, 25(4), 364-378. https://psycnet.apa.org/doi/10.1111/1471-6402.00035

Inkelas, K. K., Daver, Z. E., Vogt, K. E., & Leonard, J. B. (2007). Living—learning programs and first-
generation college students’ academic and social transition to college. Research in Higher
Education, 48(4), 403-434. https://doi.org/10.1007/s11162-006-9031-6

Issa, J. H., & Jamil, H. (2010). Overview of the education system in contemporary Iraq. European
Journal of Social Sciences, 14(3), 360-368.

Kaghed, N., & Dezaye, A. (2009). Quality assurance strategies of higher education in Irag and
Kurdistan: A case study. Quality in Higher Education, 15(1), 71-77.
https://doi.org/10.1080/13538320902731286

Kim, D. (2007). The effect of loans on students’ degree attainment: Differences by student and
institutional characteristics. Harvard Educational Review, 77(1), 64-97.
https://psycnet.apa.org/doi/10.17763/haer.77.1.n14t691008292784

E-ISSN: 2717-1426 Volume: 2 Issue: 3 DOI: 10.52547/johepal.2.3.140 155



https://doi.org/10.1177%2F1538192716652500
https://doi.org/10.1080/19345747.2016.1191574
https://doi.org/10.1207/s15327671espr0302_5
http://files.eric.ed.gov/fulltext/EJ960967.pdf
https://doi.org/10.1007/s11162-018-9527-x
https://psycnet.apa.org/doi/10.1037/11381-011
https://doi.org/10.1353/jhe.2014.0006
https://nces.ed.gov/programs/quarterly/vol_3/3_3/q4-1.asp
https://doi.org/10.1023/A:1020114231387
https://psycnet.apa.org/doi/10.1111/1471-6402.00035
https://doi.org/10.1007/s11162-006-9031-6
https://doi.org/10.1080/13538320902731286
https://psycnet.apa.org/doi/10.17763/haer.77.1.n14t69l0q8292784

Attrition & Completion of an Iraqi APP

Knaggs, C. M., Sondergeld, T. A., & Schardt, B. (2015). Overcoming barriers to college enrollment,
persistence, and perceptions for urban high school students in a college preparatory
program. Journal of Mixed Methods Research, 9(1), 7-30.
https://doi.org/10.1177/1558689813497260

Kobrin, J. L., Patterson, B. F., Shaw, E. J., Mattern, K. D., & Barbuti, S. M. (2008). Validity of the SAT
for predicting first-year college grade point average (College Board Research Report No.
2008-5). New York: The College Board. http://files.eric.ed.gov/fulltext/ED563202.pdf

Kuh, G. D., & Hu, S. (2001). The effects of student-faculty interaction in the 1990s. The Review of
Higher Education, 24(3), 309-332. https://doi.org/10.1353/rhe.2001.0005

Kuh, G. D., Cruce, T. M., Shoup, R., Kinzie, J., & Gonyea, R. M. (2008). Unmasking the effects of
student engagement on first-year college grades and persistence. The Journal of Higher
Education, 79(5), 540-563. https://doi.org/10.1080/00221546.2008.11772116

Leppel, K. (2002). Similarities and differences in the college persistence of men and women. The
Review of Higher Education, 25(4), 433-450. https://doi.org/10.1353/rhe.2002.0021

Levine-Brown, P., & Anthony, S. W. (2017). The current state of developmental education: An
interview with Hunter R. Boylan. Journal of Developmental Education, 41(1), 18-22.
https://www.jstor.org/stable/44987469

Martin, A. J., Wilson, R., Liem, G. A. D., & Ginns, P. (2013). Academic momentum at university
college: Exploring the roles of prior learning, life experience, and ongoing performance in
academic achievement across time. The Journal of Higher Education, 84(5), 640-674.
https://doi.org/10.1080/00221546.2013.11777304

Martinez, M., & Klopott, S. (2003). Improving college access for minority, low-income, and
first-generation students. Washington, DC.: Pathways to College Network Clearinghouse.
http://docplayer.net/storage/28/12555966/12555966.pdf

Mattern, K. D., & Patterson, B. F. (2011). The relationship between SAT scores and retention to the
second year: 2007 SAT validity sample (College Board Statistical Report No. 011-4). New
York, NY: The College Board. https://files.eric.ed.gov/fulltext/ED563083.pdf

McDaniel, A. (2012). Women'’s advantage in higher education: Towards understanding a global
phenomenon. Sociology Compass, 6(7), 581-595. https://doi.org/10.1111/j.1751-
9020.2012.00477.x

Murtaugh, P. A., Burns, L. D., & Schuster, J. (1999). Predicting the retention of university students.
Research in Higher Education, 40(3), 355-371. https://doi.org/10.1023/A:1018755201899

Park, E. S., & Ngo, F. (2021). The effect of developmental math on STEM participation in
community college: Variation by race, gender, achievement, and aspiration. Educational
Evaluation and Policy Analysis, 43(1), 108-133.
https://doi.org/10.3102/0162373720973727

Park, T., Woods, C. S,, Richard, K., Tandberg, D., Hu, S., & Jones, T. B. (2016). When
developmental education is optional, what will students do? A preliminary analysis of
survey data on student course enrollment decisions in an environment of increased choice.
Innovative Higher Education, 41(3), 221-236. https://doi.org/10.1007/s10755-015-9343-6

Qasim, A. M., Al-Askari, P. S. M., Massoud, H. K., & Ayoubi, R. M. (2021). Student university choice
in Kurdistan-lrag: What factors matter? Journal of Further and Higher Education, 45(1),
120-136. https://doi.org/10.1080/0309877X.2020.1742298

Ranjan, R. K., & Jain, P. C. (2009). The decline of educational system in Iraq. Journal of Peace
Studies, 16(1-2). http://www.icpsnet.org/pdf/1251368150.pdf

Rodriguez, M. S., Tinajero, C., & Pdramo, M. F. (2017). Pre-entry characteristics, perceived social
support, adjustment and academic achievement in first-year Spanish university students: A
path model. The Journal of Psychology, 151(8), 722-738.
https://doi.org/10.1080/00223980.2017.1372351

Journal of Higher Education Policy And Leadership Studies (JHEPALS) 156



https://doi.org/10.1177%2F1558689813497260
http://files.eric.ed.gov/fulltext/ED563202.pdf
https://doi.org/10.1353/rhe.2001.0005
https://doi.org/10.1080/00221546.2008.11772116
https://doi.org/10.1353/rhe.2002.0021
https://www.jstor.org/stable/44987469
https://doi.org/10.1080/00221546.2013.11777304
http://docplayer.net/storage/28/12555966/12555966.pdf
https://files.eric.ed.gov/fulltext/ED563083.pdf
https://doi.org/10.1111/j.1751-9020.2012.00477.x
https://doi.org/10.1111/j.1751-9020.2012.00477.x
https://doi.org/10.1023/A:1018755201899
https://doi.org/10.3102%2F0162373720973727
https://doi.org/10.1007/s10755-015-9343-6
https://doi.org/10.1080/0309877X.2020.1742298
http://www.icpsnet.org/pdf/1251368150.pdf
https://doi.org/10.1080/00223980.2017.1372351

Gresk, R., & Niehaus, E.

Rutschow, E. Z., & Schneider, E. (2011). Unlocking the gate: What we know about improving
developmental education. New York, NY: MDRC Report.
https://www.mdrc.org/sites/default/files/full 595.pdf

Schudde, L., & Keisler, K. (2019). The relationship between accelerated dev-ed coursework and
early college milestones: Examining college momentum in a reformed mathematics
pathway. AERA Open, 5(1), 1-22. https://doi.org/10.1177/2332858419829435

Speroni, C. (2011). High school dual enrollment programs: Are we fast-tracking students too fast?
An NCPR Working Paper. US: National Center for Postsecondary Research.
https://ccre.tc.columbia.edu/media/k2/attachments/dual-enrollment-fast-tracking-
students-too-fast.pdf

Swail, W. S. (2000). Preparing America’s disadvantaged for college: Programs that increase
college opportunity. New Directions for Institutional Research, 2000(107), 85-101.
https://doi.org/10.1002/ir.10706

Terenzini, P. T., Rendon, L. I., Upcraft, M. L., Millar, S. B., Allison, K. W., Gregg, P. L., & Jalomo, R.
(1994). The transition to college: Diverse students, diverse stories. Research in Higher
Education, 35(1), 57-73. https://doi.org/10.1007/BF02496662

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent research.
Review of Educational Research, 45(1), 89-125.
https://doi.org/10.3102/00346543045001089

Tinto, V. (1993). Leaving College: Rethinking the Causes and Cures of Student Attrition. Chicago,
IL: University of Chicago Press.

United Nations Children's Fund. (2017). The cost and benefit of education in Irag: An analysis of
the education section and strategies to maximize the benefits of education. Available
online at
https://reliefweb.int/sites/reliefweb.int/files/resources/UN064587 Costs of EDU.pdf

Wali, Z. Z. (2019). After ISIS destruction, University of Mosul bustles once more. Available online
at https://www.rudaw.net/english/middleeast/iraq/260920191

Walpole, M. (2003). Socioeconomic status and college: How SES affects college experiences and
outcomes. The Review of Higher Education, 27(1), 45-73.
https://doi.org/10.1353/rhe.2003.0044

Warburton, E. C., Bugarin, R., & Nufiez, A. M. (2001). Bridging the gap: Academic preparation and
postsecondary success of first-generation students. Education Statistics Quarterly, 3(3), 73-
77. https://nces.ed.gov/programs/quarterly/vol 3/3 3/q4-2.asp

Watt, K. M., Huerta, J., & Lozano, A. (2007). A comparison study of avid and gear up 10th grade
students in two high schools in the Rio Grande valley of Texas. Journal of Education for
Students Placed at Risk (JESPAR), 12(2), 185-212.
https://doi.org/10.1080/10824660701261136

Willcoxson, L., Cotter, J., & Joy, S. (2011). Beyond the first-year experience: The impact on
attrition of student experiences throughout undergraduate degree studies in six diverse
universities. Studies in Higher Education, 36(3), 331-352.
https://doi.org/10.1080/03075070903581533

Wintre, M. G., Bowers, C., Gordner, N., & Lange, L. (2006). Re-evaluating the university attrition
statistic: A longitudinal follow-up study. Journal of Adolescent Research, 21(2), 111-132.
https://doi.org/10.1177/0743558405285658

World Bank. (April 15, 2015). Kurdistan Region of Iraq: Economic and Social Impact Assessment of
the Syrian Conflict and the ISIS Crisis. Available online at
https://openknowledge.worldbank.org/handle/10986/21597

E-ISSN: 2717-1426 Volume: 2 Issue: 3 DOI: 10.52547/johepal.2.3.140 157



https://www.mdrc.org/sites/default/files/full_595.pdf
https://doi.org/10.1177%2F2332858419829435
https://ccrc.tc.columbia.edu/media/k2/attachments/dual-enrollment-fast-tracking-students-too-fast.pdf
https://ccrc.tc.columbia.edu/media/k2/attachments/dual-enrollment-fast-tracking-students-too-fast.pdf
https://doi.org/10.1002/ir.10706
https://doi.org/10.1007/BF02496662
https://doi.org/10.3102%2F00346543045001089
https://reliefweb.int/sites/reliefweb.int/files/resources/UN064587_Costs_of_EDU.pdf
https://www.rudaw.net/english/middleeast/iraq/260920191
https://doi.org/10.1353/rhe.2003.0044
https://nces.ed.gov/programs/quarterly/vol_3/3_3/q4-2.asp
https://doi.org/10.1080/10824660701261136
https://doi.org/10.1080/03075070903581533
https://doi.org/10.1177%2F0743558405285658
https://openknowledge.worldbank.org/handle/10986/21597

Attrition & Completion of an Iraqi APP

Zwick, R., & Sklar, J. C. (2005). Predicting college grades and degree completion using high school
grades and SAT scores: The role of student ethnicity and first language. American
Educational Research Journal, 42(3), 439-464.
https://doi.org/10.3102/00028312042003439

Dr. Rachel Laribee Gresk is Assistant Vice President of Academic Affairs at American University of Iraq,
Sulaimani (AUIS), located in the Kurdistan region of Irag, where she has been working since 2009. Rachel has
extensive experience working in higher education administration and working in English language programs
(ELP), having served as Director of the Academic Preparatory Program (APP) for the past ten years, before
becoming Director of Academic Administration, and then moving into her role as the Assistant Vice President
of Academic Affairs.

Rachel earned her PhD in Higher Education Administration from the University of Nebraska-Lincoln. Her
dissertation was on social-cognitive factors and the impact of environmental influences on student
satisfaction. She is a graduate of American University in Washington, D.C., where she earned a master’s
degree in international development; she has a Bachelor of Arts in Chinese from St. Mary’s College in
Maryland. Rachel was the self-study coordinator for her ELP’s Commission on English Language
Accreditation (CEA) process, and is currently overseeing U.S. regional accreditation at AUIS. Rachel has
presented at numerous Iragi and international conferences, including ASHE and TESOL. She is a trained
accreditation site reviewer with CEA.

Dr. Elizabeth Niehaus is Associate Professor at the Department of Educational Administration, College of
Education and Human Sciences, University of Nebraska-Lincoln, USA. Dr. Niehaus's research focuses how we
can create and improve educational environments to facilitate learning and development in higher
education, with a particular emphasis on international higher education. Her current research focuses on
faculty-led short-term study abroad programs, student engagement in tertiary education in Trinidad and
Tobago, and the intersections of free speech and campus climate. Prior research projects have examined
student learning and development in the context of alternative break programs and how graduate programs
and early career work environments facilitate the development of research self-efficacy in scholars in the
field of higher education and student affairs.

.: [EEl This is an open access article distributed under the terms of the Creative Commons

Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) which allows reusers to distribute, remix, adapt,
and build upon the material in any medium or format for noncommercial purposes only, and only so long as
attribution is given to the creator.

Journal of Higher Education Policy And Leadership Studies (JHEPALS) 158


https://doi.org/10.3102%2F00028312042003439
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/

